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e reactions

ouncil of Europe, there are 1.85 million (8.32% of the whole

ople are living in Romania, maybe even more up to 2.5 million — the reason

uncertainty is the lack of proper housing, unregistered children etc. - which makes

Romania is the country that has the largest Roma population in Europe. Percentage of Roma

children whose ages are between 5-15 out of the whole Roma population is between 10-15%. (FRA,

Education of Roma in 11 Member States, 2011) Besides some researches state that most of the
special school students are Roma children.

Segregation in Romania

In this research, we mainly discuss the manner in which Romanian educational system deals with the
integration of Roma children in the special needs education. Throughout the Romanian education
system, Roma children are second or sometimes third-class citizens. Sadly, the contrasts between

the model schools and Roma schools in so called “ghetto schools” is very strict. Roma children are

almost always educated in less resourced schools than non-Roma children; they are almost always
taught by less qualified teachers; and they are often treated differently and worse by their
principals, teachers, and classmates than non-Roma children. Roma children are often left behind as
non-Roma children progress through Romania's educational system.

Roma Children and Special Education in Romania
In Romania, students from the Roma ethnicity are characterized by poor school enrolment, high
dropout rates, and limited participation in higher education. More specifically, they are




system and their only option is to enroll in
ains the strongest factor leading to marginalization in
aking, Roma families tend to be more vulnerable to it. Special schools

that mainstream schools do not, such as hot meals and accommodation, which
ake a real difference in times of profound financial distress. Despite the numbers, to this day,
no national institution has made the statistical connection between special education system and

the high rate of enrolled students from the Roma ethnicity. While the government has made the
explicit commitment to improve the socio-economic status of this community, negative attitudes are
still strong and the Roma remain marginalized with respect to educational, political and economic
opportunities (Walker, G. (2008). Overrepresented Minorities in Special Education in the United
States and Romania: comparison between African-American and Roma populations in disability
studies. Research in Comparative and International Education).

For example, it is found some claims on anecdotal basis about over presentation of Roma children in
the special schools. As an example, one school visit in Cluj, it was found that 100 % of the special
school classes are Roma (Interview with Editha Cauli, Teacher, School 12, “Traian Darjan,” Cluj (May
25, 2005).

There are several reasons why Roma are disproportionately placed in special schools. In some cases,
Roma children “get no stimulation at home.” When psychology students examined the children, the
conclusion was that “almost all of the Roma students were of “limited intelligence.” In other cases,
Roma students attend special schools because they receive free clothing and meals there (as




from the school
ve of desegregation is yet to be
010). In the new National Education Law of
abusive diagnosis of children based on race, ethnicity,
p of a disadvantaged category..., which leads to placement in classes
ational needs’ (The Right to Education of Roma Children — Florin Moisa).

In Romania, although County School Inspectorates were set up to make sure schools were upholding
the right to inclusive education for Roma children, their lack of training and understanding of the
issues resulted in the continued practice of in-school segregation. (The Right of Roma Education-
Position Paper, UNICEF) Generally speaking, the educational system heavily segregated, with
mainstream schools in one hand and special educational schools on the other hand.

3. Legislation on Special Education in Romania

Chapter |
General dispositions

Art. 1. - Special integrated education represents a form of differentiated school training, as well as a
form of complex educational, social and medical assistance children / pupils / young people with
special educational needs integrated in educational institutions table. It must meet the
developmental needs of children through assessment adequate learning / development potential
and by ensuring rehabilitation, recovery and compensating for deficiencies or disorders, learning
difficulties. Children, pupils and young people with special educational requirements integrated in
mainstream education are supported through supportive and itinerant teachers, on a case-by-case
basis.




d requirements
the members of the group

ess of improving the services offered by the units’

ducation process all members of the community, regardless their
advantages or difficulties;

usive school - the educational unit in which an education is provided for all children and it is
the most effective means of combating attitudes of discrimination and segregation. The children /
students in these educational units benefit from all the rights and services educational,
psychotherapeutic, medical and social, according to the principles of social inclusion, equity and
equal opportunities;
h) curricular adaptation - correlation of the contents of the components of the national curriculum
with the possibilities of the student with SEN, from the perspective of the finalities of the adaptation
process and of its school and social integration;
i) itinerant and support teacher - teacher with higher education in the field psycho-pedagogical who
carry out learning, stimulation, compensation and recovery activities with people with SEN
integrated in mainstream education units, in collaboration with all factors involved;
j) individualized service plan - the way of coherent programming and coordination a individualized
resources and services for children / pupils / young people with SEN integrated in training units mass
education, focused on their development needs;
k) personalized intervention program - the design and implementation tool of educational-
therapeutic activities used to streamline intervention activities and reaching the finalities provided
in the individualized service plan;
I) Bucharest county / municipality center of resources and educational assistance (CJRAE / CMBRAE)
- specialized unit of pre-university education, with personality legal, methodologically coordinated




developed by the

e or physiological function, including mental
is meant here the variations significant from the
i.e. a deviation from the established population average according to
orms measured), and this notion should be used exclusively in this meaning,
ording to CIF;
s) functioning - generic term for body functions, body structures, activities and participation. These
denote the positive aspects of the interaction between the individual (who has a health problem)
and the contextual factors in which it is found (environmental factors and personal), according to
CIF;
t) curricular adaptation - correlation of the contents of the components of the national curriculum
with the possibilities of the student with SEN or other types of educational requirements from the
perspective the purposes of the process of adaptation and its school and social integration;
u) inclusive education - the permanent process of improving the school institution, having as
purpose of exploiting existing resources, especially human resources, to support participation in the
educational process of all persons within a community;
v) special vocational school - the school institution that through the organization and development
the teaching-learning-assessment process facilitates the socio-professional integration of students
through certification of professional qualifications;
w) special high school - the educational unit that organizes and carries out the process of teaching-

learning-assessment especially for students / young people with sensory disabilities and motors;

x) special education center, resource center and educational assistance, day center, curative
pedagogy center and other types of centers - educational units organized by Ministry of Education,
Research, Youth and Sports or by organizations non-governmental organizations in partnership with




order to fulfill optimal conditions for

oarents and students;
ary teams to detect all children / students with SEN and for the application
ed service plans;
g) provides services for the orientation of continuous training through partnerships with competent
institutions;
h) organizes working meetings, symposia, etc. in order to disseminate the examples of good
practices in the field of inclusive education;

i) identifies, in collaboration with the specialists of the school units, children / students with

difficulties of learning, development or school adaptation that are at some point in a situation of
failure school or at risk of dropping out of school and organizes multidisciplinary teams to ensure
remedial education services, psycho-pedagogical counseling according to long-term needs long or
short of them.

Chapter Il
The specifics of educational support services

Art. 5. - The school integration of the persons with SEN is realized in educational units of table.

Art. 6. - For the efficient integration of the persons with SEN it is necessary to create some services
of support specialized in psycho-pedagogical assistance to benefit children / students / young people
integrated, as well as consulting services for teachers in the school inclusive, other students, family
and community.




are normed within special
e with the provisions of art. 89 of Law

ON Unit in a county, the teacher Itinerant and support is framed by
that has the most many children / students with integrated SEN.
ding on the local needs, the educational units can transform positions / departments
teachers in the positions of itinerant and support teachers.

Art. 10. - The activity of a traveling and support teacher is regulated as an activity of special
education, according to art. 262 para. (3) point f) of Law no. 1/2011.

Art. 11. - (1) The standardization and staffing of itinerant and support teachers is carried out as
follows:

a) a position for 8 - 12 children / pupils / young people with moderate or mild deficiencies,
integrated individually or in groups of 2-3 students in groups / classes in mainstream education
units, equivalent to the teaching norm of 16 hours;

b) a position for 4 - 6 children / pupils / young people with severe, profound or associated
deficiencies, integrated individually or in groups of 2-3 students in groups / classes in mainstream
education units, equivalent to the 16-hour teaching norm.

(2) The 16 hours / week related to the teaching norm are performed in direct activity with the child

/ student integrated, in the classroom or in multifunctional classrooms / resource centers in the unit
education where the child / student is enrolled.




e minimum evaluation standards for
eparation of the class in which he is, although a
pport services, it can be redirected to a unit of special education, in
provisions of art. 54 of Law no. 1/2011.

Art. 15. - (1) In order to detect early, CJRAE / CMBRAE constitute teams’ multidisciplinary
assessment of all children with SEN or developmental risk personal skills.

(2) For the accomplishment of the activity provided in par. (1), CJRAE / CMBRAE obtains information
from pediatricians, family physicians, psychologists, specialists from the general directorates of
assistance and child protection, nursery teachers, kindergartens and day centers, etc.

Art. 16. - (1) All children / students evaluated and identified with SEN or at risk in development
personal competencies will be school-oriented by the commissions within CJRAE / CMBRAE.

(2) The school orientation is made according to the type and degree of deficiency, towards units of
mass or special education, in accordance with the provisions of art. 50 para. (1) of Law no. 1/2011.
(3) In the situation when the child is school-oriented towards the mass education units, it will also
benefit from educational support services.

Art. 17. - The child / student with integrated SEN will be monitored and evaluated periodically by
the internal commission of complex expertise in the special education unit to which the teacher is
assigned itinerant and support, which provides support services.

Art. 18. - Annually, the internal committee of complex expertise draws up a report which it sends,
together with the student's file, to the commission within CJRAE / CMBRAE, proposing the




alized intervention program in depending
ans of the children / students who benefit from the support services

e request of parents / guardians and / or teachers may recommend the evaluation and school
guidance by the CJRAE / CMBRAE commission of all those children / students who have learning
difficulties and do not benefit from educational support services.

Art. 20. - Itinerant and support teachers are paid in accordance with the provisions legislation in
force.

Chapter IV

Facilities granted to integrative educational units

Art. 21. - In the groups / classes in which are integrated children / students with SEN who benefit
from the number of educational support services is reduced by 2 children / students for each
integrated child / student.

Art. 22. - The teachers from the integrating educational units benefit from courses training in the
field of inclusive education, organized by the Ministry of Education, Research, Youth and Sports.

Art. 23. - (1) Teachers working with children / students with SEN integrated in training units. They
will be given at least 5 points for each in the assessment sheets integrated child / student, but not
more than 10 points. He also benefits from the score awarded itinerant and supportive teacher.




barracks,

e child protection system,

stance centers for children with SEN

arest municipality of social assistance and child

in par. (1) will be provided from the local budgets of the units
e-territorial to which the educational units to which they are enrolled belong children /
students.
Besides, according to European Commission — EACEA National Policies Platform, special education of
Romania needs provision within the mainstream education. (25.01.2019)

olicies/eurydice/content/special-education-needs-provision-
within-mainstream-education-56 en

Barriers and Obstacles for Inclusion On Special Education

Existence of many bureaucratic barriers and ineffective cooperation in programs of common interest

to institutions and administrative and executive responsibility for the problems of people with
special needs;

With all reform measures implemented at national level is unknown number of children and adults
who should benefit from them (many children with disabilities are still outside the school system);
School model cultivates intellectual skills, knowledge of competition and promote the individual
success;



https://eacea.ec.europa.eu/national-policies/eurydice/content/special-education-needs-provision-within-mainstream-education-56_en
https://eacea.ec.europa.eu/national-policies/eurydice/content/special-education-needs-provision-within-mainstream-education-56_en

4. Data collection methods

To analyse the specific topic of the education of Roma children in the special schools and to explore
the segregation process, we use a semi-structured interview for our respondents, while the visions,
the individual considerations and the behaviour patterns that led to a certain educational path for
special or vocational school as well as the effects of such an education for their personal and
professional development are explored with the help of interviews.

The research is conducted with the use of semi-structured interviews by operators special trained
for this purpose. To avoid linguistic difficulties interviewers will use the respondents' mother tongue.
Interviewers will be trained to be familiarized with the topic of the research and with the main

interview direction/ themes, to record the dialog and to minimize possible errors on their part.

During their preparation interviewers will be informed of the research parameters and the
methodological basis, they will be introduced to the exact details of the sampling procedure, the
commonest sampling errors and the required administrative tasks (invitation letter, letter of
appointment, survey administration sheet), together with the researchers they will review in detail
the questionnaires and discuss the moral and ethical standards applied, they will do simulation
exercises for making contact, and will receive the regulations concerning interviewers.




ake in each
a qualified person (university
.) who will be trained to understand the
es of themes, sub-themes and address the proper
nterview chart); he/she is responsible for moderating the
me frames, and ensuring that all questions are addressed and, possibly, all
ectives are expressed and correspond with the interviewers’ views. The interviews will be
audio recorded. They will be transcript very punctual for analysis and data interpretation.

An ethnographic approach will be also used. the interviewers should make notes about the
experience of the environment, their observation of their living conditions (objects, furniture, yard
of the house, street view, family members’ number, clothes of the peoples, language, behaviour,
etc.) of the interviewed young people. When possible, some pictures/ photos will be made, but only
with the approval of the interviewer or of her/his family. A formal consent agreement will be used

for all the research activity (interview and observation)

The interviewers will be informed of the use of such methods in advance, and will sign, in the case of
persons in special need together with the parents/ tutors, a letter of consent.
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be played several times, together (project team) analysed, paying
erbal but also to non-verbal communication to note feelings and emotions as
recordings will be transcribed in full, content will only be analysed afterwards.

7. Analysis

Everything said during interviews will be recorded, photo recordings will allow the careful
observation of non-verbal communication, where appropriate, it will be recorded too. Based on the
recordings a thematic outline of the discussion will be drawn up, then after the recordings are
played for the second time a verbatim transcription is prepared.

As the next step recordings will be played for a third time to enable the analysis of the content of
written documents. Recorded as a side note:

time codes of priority parts,

notes,

gestures,

references to similarities in other groups,

various patterns, similarities.
Interview elements are coded subsequently. Using the semi-structured questionnaire as a guide,
parts that are related to the research interest are sorted out, and then the relevant reasons are
collected. Based on the various patterns a matrix will be drafted which will already present the
respondents' answers according to pattern, content and reason.




Question models:

Intro questions:

family background (primary and present one)

How old are you? Do you live with your family? (family members, relatives etc.) - relation with his
original/ primary family

Are you married? Are you in a partners’ relation? (new family)

What are you doing for living? (NEETs or in in dome form of education, working or unemployed,

social assisted etc.)

Where do you live? (rural or urban, forms of living conditions)

B. Content:

Where did you go to school? How many classes did you graduate? How was your school/ student
live?

What did you like/ dislike in school?

Was there any teacher/ other person that you felt better around him/her?

Did someone make you feel uncomfortable? If yes, in what sense?

What about your colleagues? Do you think they were the same /like you?

What were your favorite subjects? Were you ever thinking you were good at...? Did you want to
follow a professional career in that direction?




ot attend school and did not have the proper conditions to attend school.

eir choice of dropping out school. The internal and migration process (to Resita

om different parts of Romania when Resita was one of the largest industrial cities of Romania) and

the external migration (from Romania to Western countries) influenced the process of attending

school constantly and finally, after the primary school, they decided to abandon school. They live in

marginalized areas of Resita where the schools are only for primary level. The effort to attend

gymnasium is an economical and financial pressure for the families (transportation and long
distance).

School - relation and process:
While attending school, the socializing process with children of the same age was described as a

joyful period, with friends and games. The relation with professors is dual: some of them described it
as being violent and aggressive and some of them recognized the help and support offered. Most of
them declared that they did not have a special disability (some minor accidents as most) to attend

special school. But they had difficulties and problems with the learning process (doing home works,
reading and preparing themselves from textbooks by themselves etc.) as they did not have the
family support. This was the main reason why they attended special school. Besides the help
received with the educational activities, they get also 2 meals/per day which are considered a major
help for the poor families.

I"

They appreciate the curricula and the “normal” school program as very difficult and loaded

compared to the one of the special school.




amily is the strongest the institutional constrains will determine
path toward a ”special education” path; based on the socio-economic
and the educational background of their parents.

The second one, the families from marginalized area and with ethnic/Roma statute and/or/with
many children (some of them with visible disability) are “encouraged” to accept the educational path
for special education schools instead of traditional school (because of an antigypsism attitude of the
teachers/parents of those schools), was not visible during the interviews and did not played a role
for attending special school form of education.

Based on our results, we consider the following:

-Special educational programs should be encouraged and adopted in “traditional” schools for all
children due to the level of poverty and parents’ professional activities (need to work, lack of
education, lack of knowledge about school formal and non-formal activities).

-Children from marginalized areas should benefit from special public transportation facilities to
attend school and this situation cannot impose a special pressure for their families (resources, time,
parental concern etc.).







