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ee of optimism and life

is report also aims to give recommendations to the
of the educational system and the inclusion of Roma students in the
supported by an eminent professor from the area.




e education such as:

clusive team, Concept for inclusive

ategy for Roma 2022-2030 in which in the field

students with special educational needs which also mentions

0ols into resource centers. Experts allude that these changes should be

, because regular schools are currently not fully prepared for the implementation

ew concept which implies inclusion of all students in regular classes, ie should first provide full

accessibility which in addition to physical accessibility implies and adapting the teaching material for all
students with all types of disabilities, as well as providing educational assistance.

In the period from September to October 2021, RROMA through the Loose Ends project conducted 25
interviews with parents of children with disabilities, and additionally an interview was conducted with a
professor from the Institute of Special Education and Rehabilitation and a request for access to public
information was submitted to the Ministry of Education and Science to review the number of Roma in
former special schools. The main purpose of this engagement of the organization was to present the real
situation of Roma students with special educational needs, to discover the reasons for enrollment in
special schools, to describe the socio-economic status of families and to analyze their level of optimism
and perception of life prospects. Additional goals were to show the number of Roma in former special
schools and to give specific recommendations for improving the situation. From the review of the
annual reports of the resource centers it is noticed that in the primary school “Dr. Zlaten Sremec” -

Skopje, the primary school with resource center “Maca Ovcharova” - Veles and the primary school
“Idnina” there are 39 Roma students (15 girls and 24 boys), with the largest number of students in the
Primary school “ldnina” (19 students).




e teachers. Their

ents such as the Law on Primary Education and the
mendations can be drawn:

ices from a speech therapist, defectologist (special educator) by the state for people
disabilities. As well as providing free early intervention.

Working with the parents of Roma students with special educational needs to increase the expectations
of the educational success of their children, by showing successful Roma life models, campaigns and
other tools.

Transforming educational assistants into educational assistance due to reducing the labeling of children
with special educational needs, ie increasing the coverage of one child to more children (those children

who need support).

Greater communication and transfer of information from preschool institutions to primary schools, and
from primary schools to secondary schools for students with special educational needs in order to
ensure greater readiness of educational institutions that will provide better education for all children.

Professional orientation from grade teaching. Integrating subjects that will enhance the life skills of all
children and increase interaction in teaching through group and teamwork.

Providing a large number of free trainings for teachers to work with students with special educational
needs.







ndividualized

d to the individual needs of

this Article is an amendment and

ducation in a specific case, which does not cause a

en on the school, and is aimed at ensuring the enjoyment or

ghts and freedoms of students with disabilities on an equal basis with others.

; to infrastructure and services implies taking measures that ensure that students with

disabilities have access, on an equal basis with others, to the physical environment, transportation,

information and communication, including information and communication technologies and systems in
the primary school.

According to the aforementioned, the Law on Primary Education clearly indicates the adjustment of the
educational process to the individual needs of students, with a particular focus on students with special
educational needs in order to enable equal access for all students. In order for the aforementioned to
function practically, the Law also provides for the formation of inclusive teams.

Inclusive teams?

Article 16

In the primary school, the Principal shall form a school inclusive team, which shall take care of
the inclusive politics and practices at the level of the entire school, and an inclusive team for a

! Law on Primary Education. https://www.pravdiko.mk/wp-content/uploads/2013/11/Zakon-za-osnovnoto-
obrazovanie-05-08-2019.pdf
2 |bid.




30 days from the

he learning support measures in

xpert bodies for the assessment of additional

pport for children and young people (hereinafter: expert

i e National Coordinating Body for the implementation of the United

vention on the Rights of Persons with Disabilities, under the Government of the

Republic of North Macedonia (hereinafter: the Government). When developing the IEP and

modified curriculum, the student inclusive team shall collaborate with other teachers and expert
associates involved in the educational process of the student.

The existing specialized schools were transformed into primary schools with resource centres, i.e. are
placed into the function of regular schools.

Primary school with a resource centre?

Article 17

(1) The school with a resource centre shall use its material and human resources and provide
appropriate expert support to students with disabilities, the teaching staff, expert associates,
parents, i.e. guardians, and the inclusive team of other primary schools. (2) The teaching staff
from the primary school with a resource centres referred to in paragraph (1) of this Article, shall
also participate in the realization of a part of the modified program for students with complex




onal assistant, shall

call referred to in paragraph (2)

onsent from the Ministry, shall be published in

at least one of is issued in the Macedonian language,

ed in the language spoken by at least 20% of the citizens who speak

anguage other than the Macedonian language. (4) The manner of requesting an
educational/personal assistant, the manner of selection of an educational/personal assistant, as

well as the training program of an educational/personal assistant, shall be determined by the
Minister, at the proposal of the Bureau. (5) The selection of an educational/personal assistant
shall be carried out by a five-member committee from among the employees of the school with a
resource centre, which shall be formed by the Principal of the school. (6) The regulations for the
educational assistant and the personal assistant, the description of the competencies and work
tasks shall be determined by the Minister, at the proposal of the Bureau. (7) The educational and
personal assistants shall be employed for a determined period of time by the schools with a
resource centre. The funds for the educational assistants and personal assistants shall be
provided by the Ministry’s Budget. (8) If there is no primary school with a resource center or a
support center on a municipal level, learning support for students with disabilities shall be
provided by the nearest primary school with a resource center or a school with a support centre
from the nearest municipality.

According to the Law, the students with special educational needs are clearly defined.




aluated descriptively and

reading the test questions, supervised breaks and a flexible curriculum, the presence of an
educational assistant. (5) The manner of assessing the students with disabilities shall be
prescribed by the Minister, at the proposal of the Bureau.

Review of relevant documents that determine inclusive education

Concept of inclusive education

The inclusive education within the concept is intended to be realized through three different levels of
support within the regular schools in cooperation with the parents/guardians, namely:

Level | — general support

General support is provided at the school level, in which, in addition to the teacher, it is intended to
include experts who keep records of the student’s progress, while the main learning outcome is to




d'environments, and with
e data from the Draft-Strategy for
al mediators is to inform about the possibilities,
eetings between parents and teachers, with a special review
groups in the area of education?®.

of primary education

Inclusivity is also mentioned within the Concept of primary education, adopted by Decision no. 08-
3980/1 from March 3, 2021%,

Inclusiveness is emphasized within this document, while care is taken to ensure the enrolment and
regular attendance of students from vulnerable groups who are at risk of early school leaving®?. Removal
of all teaching content that encourages discrimination against certain groups, as well as adjustment of
the space and accessibility to school premises and teaching aids for students with special educational
needs®,

6 Education concept (2019). Ministry of Education and Science.

7 1bid.

8 |bid.

% Draft-Strategy for Roma 2022-2030.

10 Concept of education.

1 https://mon.gov.mk/stored/document/Koncepcija%20MK.pdf
2 |bid.

13 |bid.




ent Ohrdiski Novo Selo’s program
-OU “Maca Ovcharova” Veles’ program
Strategy for Roma 2022 - 2030

In February, 2022, the Strategy for Roma 2022-2030 was published, which is preceded by the Decade of
Roma and the Strategy for Roma 2014-2020.

A novelty in the new Strategy are the newly added areas, i.e. in addition to the previous ones: health,
employment, housing, education and culture — discrimination and antigypsyism, poverty and civil

registration have been added?’.

Key challenges in the area of poverty: systemic and long-term measures for street children, establishing
a support system for homeless people at a local level, high rates of children not attending preschool and
primary education, developing a support system for the elderly/frail persons at a local level.

4 Guide for the work of the school inclusive team (SIT). Primary education program.
5 https://www.mtsp.gov.mk/content/pdf/2022/Strategija%20za%20inkluzija%20na%20Romite%202022-
2030%2003-02-2022%20finalna%20verzija.pdf



https://www.mtsp.gov.mk/content/pdf/2022/Strategija%20za%20inkluzija%20na%20Romite%202022-2030%2003-02-2022%20finalna%20verzija.pdf
https://www.mtsp.gov.mk/WBStorage/Files/strategija_romi.pdf
https://www.mtsp.gov.mk/WBStorage/Files/strategija_romi.pdf
http://www.merc.org.mk/Files/Write/Documents/02310/mk/Strategija-za-Romite-vo-RM-2015-2020.pdf

needs of all children, and
and learning of each student through

pate in the teaching under the supervision of the teacher, to improve the
ey work by facilitating group work and occasionally work individually with certain
s in order to strengthen their skills.

Personal assistants — are engaged to support students with disabilities in performing daily activities. The
purpose of the support is for the personal assistant to provide the student with a disability with
appropriate individual practical help in: moving, maintaining personal hygiene, feeding, dressing and
communicating with others.

Educational mediators — are engaged for children who come from socially deprived environments and
for those who are outside the education system. Their role is to inform about the possibilities and access
to schools, sensitizing the population and school employees about the specifics of vulnerable groups in
education. Taking actions to prevent premature school leaving. Mediators are engaged through a public
call through the Ministry of Education and Science.

Primary schools with a resource center — with the development of inclusion, special schools are
transformed into schools with a resource centre and become national, i.e. regional centres that offer
their professional, material and spatial resources to students with disabilities, their families and the
educational staff.

16 The institutional set-up is taken from the Concept of inclusive education




on of children
or the licencing of service

d competencies, they offer support to schools, and also have
ervices at a local level. They are under the competencies of the MLSP.

onal bodies for functional assessment — their role is to perform functional assessment in
accordance with the International Classification of Functioning, Disability and Health — ICF, of children or
young people who need additional support to make an official decision about the type of support, the
learning context, and provide recommendations for the parent on how to support the child.

Local self-government — monitors and supports the process of inclusive education at the local level and
supports interdepartmental cooperation, provides services at the local level to improve the inclusion of
children with special educational needs. It is responsible for improving the physical accessibility of

schools, as well as all public facilities. It is responsible for partitioning.




The desk research includes an analysis of the legal framework that regulates primary education, i.e. an
analysis of the Law on Primary Education. Analysis of all relevant documents, including: Concept of
inclusive education, concept of primary education, work guide of the school inclusive team (SIT),

annual programs of the five primary schools with resource centres, Strategy for Roma 2022 - 2030. In
addition, the institutional set-up was also analysed, as well as that of all stakeholders in relation to
students with special educational needs.

The qualitative analysis includes 25 semi-structured in-depth interviews. The interviews were conducted
in 4 different municipalities: Chair, Kumanovo, Tetovo and Stip.

The structure of the questions addressed the following main points:




of Roma students in

eep data by ethnicity for schools”?’.

wer, the number of students by ethnicity can be seen from the annual

e resource centers (former specialized schools).

In the continuation of the report, there is a display of publicly available information for Roma students in

resource centers or former specialized schools.

Special primary school Dr. Zlaten Sremec - Skopje!®

Table 1. Special Public School Dr. Zlaten Sremec - central

7 Annex 1 and 2. Request for access to public information and response from the Ministry of Education and

Science.
18 The presented data are taken from the annual program of “Dr. Zlaten Sremec”.




There are no Roma students in the regional schools Public School Aleksandar Makedonski, Public School

Diturija and Public School Naim Fraseri.

Table 3. Public School with a resource centre “Maca Ovcharova” — Veles*®

Roma
Sex F M
=1 0 2
Iv-vi 2 3
VIl - IX 0 1
1-1X 2 6

¥ The displayed data is taken from the annual program 2021/22 of Public School “Maca Ovcharova” -

Veles

18




ive, which are part of former Specialized schools,

. The houses are too small and there are mainly 1 to 2 different

mily lives. Also, the roofs of the houses do not meet the standards, so during

the houses may get completely flooded. A part of the interviewees do not have access

0 a sewage network, nor electricity, and the proximity between the houses further increases the risk of

a rapid spread of potential accidents, such as fire.

From a financial perspective, these families are unstable, due to the fact that usually only one member is
engaged in informal work, i.e. collecting secondary raw materials (iron, plastic and other raw materials),
which is how the families survive financially. The other work alternative in these families is for the
women to work privately as hygienists in other residential facilities.

What especially stands out in Topaana (Chair) compared to other municipalities, is that Roma often
foster children with disabilities from other ethnic communities.

The aforementioned refers mainly to Roma families who live in Topaana in substandard conditions, and
are foster families of children with disabilities. Within the report, additional focus will be placed on
foster families in Topaana. The interviews were conducted with the parents, however all of the
guestions are about the children.




ers are always

er who is employed, one child has no income in
ollecting secondary waste, and the last interviewee does not

evel of education, primary school experience, relationships with teachers and other
school staff, special school experience, personal experiences as Roma.

In Chair, Topaana, some of the interviewees completed their education in a special school, namely:
“Idnina” and “Sveti Naum”. Some of the interviewees attended only one to two years of primary school.
The experience of those who completed the school is divided into positive and negative in relation to
the professional staff. Some of the interviewees specifically emphasized that some of the teachers were
their favourites and they were generally satisfied with the special school.

Afrodita®: “The child goes to the special school “Idnina” 4-5 hours a day. He did not attend any kind of
classes before, this is his first time in ”Idnina”. He likes his teachers, he likes to learn, but the other
children insulted him because of his leg. By his friends because he is disabled, because of his leg. It’s
similar in that school, there are children with Down syndrome, with hearing problems and speech
problems.”

An extremely important aspect is the journey of the student, i.e. who decided he/she should enrol in a
special school.

20 The name is fictitious in order to protect the identity.




pe sent to a special
documents so he could work

a special school by the Centre for Social Work, the second was

a physical altercation with other students and was sent directly to the special

ho Prkje”, which is where the third participant also ended up after being taken there

directly by his parents. The fourth and fifth participants also ended up in “Vancho Prkje” after previously

attending regular schools, where one of them was transferred by their own will, while the other on the

recommendation of the regular school. Out of all five, only one considers himself to be a person with a
disability, while the other four do not.

Ferdi®®: The social services advised me: You can’t go to another school, you have to go directly to a
primary school in Shtip (special class) where you will learn and graduate, so you can go directly to
(another special school).

When asked if he wanted to attend the special school, Ferdi?** answered “Yes”, but when asked “Have
you ever thought that you are a person with a disability?”, he answered “No”.

Elvir®®: “I didn’t want to go to that school. | studied in Dimitar Vlahov, but there was a problem
because of a fight, so they transferred me to that school.”

21 The name is fictitious in order to protect the identity.
22 The name is fictitious in order to protect the identity.
2 The name is fictitious in order to protect the identity.
2 The name is fictitious in order to protect the identity.




e developmental disabilities, but not for
ave no other developmental disabilities. | don’t think

ow the school journey was traced, (dis)satisfaction with the present/future, how

o improve the situation

There is a visible dissatisfaction among the interviewees from Chair, Topaana regarding their life
journeys, and they also clearly point out that they do not foresee a good future for themselves. They
believe that the main problem is the discrimination against them as a Roma community by state
institutions, and they believe that they are victims of double discrimination because they are Roma and
have disabilities.

All of the interviewees were unanimous in their answers that the institutions that work with people with
disabilities should be strengthened, the standard and learning conditions should be raised, but also the
lives of people with disabilities in the country should be improved in general. It is also necessary to have
a greater number of Roma who work in this area at a local, national and international level.

25 The name is fictitious in order to protect the identity.
26 The name is fictitious in order to protect the identity.
27 The name is fictitious in order to protect the identity.




egal regulation, self-

air pointed out that their mothers are their role models in
achers, and some their fathers.

Me and my husband. That’s when he’s the safest, when we’re at home. Or when | went

there (to the school), when he sees me, he immediately starts looking for me”.

All of them stated that they have good support from the local civil society organizations from which they
receive current information that is useful to them.

In Shtip, all of the participants singled out their teachers as their role models. Additionally, they
emphasized that they have good relationships with civil society organizations and mosques. Four of
them had low social optimism, and one had high social optimism. The situation is similar in Kumanovo,
the only difference being that all interviewees had low social optimism.

7. Conclusions

The following conclusions can be drawn from the interviews conducted with the parents of the students
who attended special schools:

28 The name is fictitious in order to protect the identity.
2 The name is fictitious in order to protect the identity.
30 The name is fictitious in order to protect the identity.




o see their teachers.
al civil organizations.

ears, allowances for people with disabilities have increased by almost 10%,
owever, this in itself is not enough if people need to set aside from those funds to pay for a
defectologist, a speech therapist, therefore all of the services that they need, which are related
to their disability, should be provided to them free of charge. Early intervention centres, instead
of being paid for privately, should be made available to parents, i.e. provided free of charge,
since not all households can afford it.
Many socially disadvantaged families decided to have their children study in special schools
because they would have free transportation, meals and full-day stay there, but also because of

the low expectations the schools had for them. It is also necessary to work with parents so they

could have higher expectations for their children’s educational achievements through
campaigns with successful Roma, despite the socio-economic aspect, which the state should
undoubtedly ensure is at a higher level through other institutions.

Transformation of educational assistants into educational assistance in order to remove the
label from children, and the person providing educational assistance should take care of more
than one child, i.e. those who will need such assistance.

Monitoring of students with special needs should begin after early detection is established, i.e.
from preschool education, while all the data and information should be transferred to primary
education, and then to high school, thus preparing the educational institutions for an easier
transition from one educational level to another.




g long-term hospital
e children were forced to learn on
demic, the country now has experience with on-
0 provide conditions for following regular teaching to those
ified health reasons, cannot attend school in person.

ucation system at the moment is adjusted towards students with average intelligence,

and is very little focused on those who are outside the average (above or below).
In foster families, children should be provided with learning resources, and foster carers should
be trained, since some of those children with disabilities who live in foster families are not
included in the education system at all. Group homes or foster families should be a temporary
residence of these children, and the country should work on the independence of those

individuals, where applicable.

The local government, with the support of the central government, should accept greater

competencies for foster families and group homes.
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aw on Primary Education. https://www.pravdiko.mk/wp-content/uploads/2013/11/Zakon-za-
osnhovnoto-obrazovanie-05-08-2019.pdf

Concept of Education (2019). Ministry of Education and Science.

Draft-Strategy for Roma 2022-2030.
https://www.mtsp.gov.mk/content/pdf/2022/Strategija%20za%20inkluzija%20na%20Romite%202022-

2030%2003-02-2022%20finalna%20verzija.pdf
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http://wmk-ci.xsoftstatic.com/Write/07415/Files/2019-20-%D0%93%D0%BE%D0%B4%D0%B8%D1%88%D0%BD%D0%B0-%D0%BF%D1%80%D0%BE%D0%B3%D1%80%D0%B0%D0%BC%D0%B0-%D0%9F%D0%9E%D0%A3-%D0%98%D0%B4%D0%BD%D0%B8%D0%BD%D0%B0-%D0%A1%D0%BA%D0%BE%D0%BF%D1%98%D0%B5.pdf
http://wmk-ci.xsoftstatic.com/Write/07415/Files/2019-20-%D0%93%D0%BE%D0%B4%D0%B8%D1%88%D0%BD%D0%B0-%D0%BF%D1%80%D0%BE%D0%B3%D1%80%D0%B0%D0%BC%D0%B0-%D0%9F%D0%9E%D0%A3-%D0%98%D0%B4%D0%BD%D0%B8%D0%BD%D0%B0-%D0%A1%D0%BA%D0%BE%D0%BF%D1%98%D0%B5.pdf
http://wmk-ci.xsoftstatic.com/Write/07415/Files/2019-20-%D0%93%D0%BE%D0%B4%D0%B8%D1%88%D0%BD%D0%B0-%D0%BF%D1%80%D0%BE%D0%B3%D1%80%D0%B0%D0%BC%D0%B0-%D0%9F%D0%9E%D0%A3-%D0%98%D0%B4%D0%BD%D0%B8%D0%BD%D0%B0-%D0%A1%D0%BA%D0%BE%D0%BF%D1%98%D0%B5.pdf
http://wmk-ci.xsoftstatic.com/Write/07415/Files/2019-20-%D0%93%D0%BE%D0%B4%D0%B8%D1%88%D0%BD%D0%B0-%D0%BF%D1%80%D0%BE%D0%B3%D1%80%D0%B0%D0%BC%D0%B0-%D0%9F%D0%9E%D0%A3-%D0%98%D0%B4%D0%BD%D0%B8%D0%BD%D0%B0-%D0%A1%D0%BA%D0%BE%D0%BF%D1%98%D0%B5.pdf
http://wmk-ci.xsoftstatic.com/Write/07415/Files/2019-20-%D0%93%D0%BE%D0%B4%D0%B8%D1%88%D0%BD%D0%B0-%D0%BF%D1%80%D0%BE%D0%B3%D1%80%D0%B0%D0%BC%D0%B0-%D0%9F%D0%9E%D0%A3-%D0%98%D0%B4%D0%BD%D0%B8%D0%BD%D0%B0-%D0%A1%D0%BA%D0%BE%D0%BF%D1%98%D0%B5.pdf
http://wmk-ci.xsoftstatic.com/Write/07415/Files/2019-20-%D0%93%D0%BE%D0%B4%D0%B8%D1%88%D0%BD%D0%B0-%D0%BF%D1%80%D0%BE%D0%B3%D1%80%D0%B0%D0%BC%D0%B0-%D0%9F%D0%9E%D0%A3-%D0%98%D0%B4%D0%BD%D0%B8%D0%BD%D0%B0-%D0%A1%D0%BA%D0%BE%D0%BF%D1%98%D0%B5.pdf
http://wmk1-ci.xsoftstatic1.com/Write/07580/Files/%D0%93%D0%9E%D0%94%D0%98%D0%A8%D0%9D%D0%90-2021-22-fin.pdf
http://wmk1-ci.xsoftstatic1.com/Write/07580/Files/%D0%93%D0%9E%D0%94%D0%98%D0%A8%D0%9D%D0%90-2021-22-fin.pdf
http://wmk1-ci.xsoftstatic1.com/Write/07580/Files/%D0%93%D0%9E%D0%94%D0%98%D0%A8%D0%9D%D0%90-2021-22-fin.pdf

Oo: MuHucTepcTBO 3a o6pa3oBaHue 1 Hayka Ha Peny6nuka CesepHa MakegoHuja

¥n. ,C.. Kupun u MeTtoauj“ 6poj 54, 1000 Ckonje
Peny6nuka CesepHa MakeaoHuja
Bapatse
3a npucTan Ao uHgopMaLumMmu oA jaBeH KapakTep

Bp3 ocHOBa Ha YneH 4 u uneH 12 oa 3akoHoT 3a cnoboaeH npucTan Ao HGOpMaLUK oA jaseH
kapakTtep (“Cnyx6eH BecHuk Ha Penybnuka CesepHa Makeaonuja 6p. 13/ 1.2.2006 roa.), oa
umarenor ja 6apam cnefHata uHopmaumja o jaBeH kapakrep:

1. Be monume Aa HYU OAroBOpUTE crnopes eTHUYKa npunaaHocT (MakeaoHum,
AnGaHum, Typuu, Pomu, Bnacu u Cp6u u apyru) KOnky y4eHuum uMa Bo netre
OCHOBHM YYMNULITA CO pecypceH ueHTap ‘3naran Cpemeu’ u ‘UaHuna’ on
Ckonje, 3aBop 3a pexabunurauuja Ha Aeua Co oWTeTeH Cnyx, roBop, rnac u
apyru npo6nemu Bo pa3eojoT ‘Kouo Pauun’ op Butona, ‘Knument Oxpuacku’
on Hoeo Ceno u OYPL| ‘Maua ‘opruesa OsuyapoBa’ op Benec* Bo nocnegHute
yeTupw yuebHu rogunm — 2018/19, 2019/20, 2020/21 n 2021/22.

2. Be Monume Aa HU OArOBOPUTE KONKY Of aHFraXMpaHUTe 0GPa3OBHU aCUCTEHTH
BO NeTTe ropeHaBefleH! OCHOBHM YYMNULLTa CO PeCypCeH LeHTap cnopen
eTHWuKa npunagHocT (Makeaonum, AnGanum, Typuu, Pomu, Bnacu u Cp6u).

®opma Bo Kkoja ce 6apa nHcdopmauujaTa:
a) yeua

6) npenuc

B) choTokonuja

@) enexmpoHcKu 3anuc

A) Apyro
(ce HaBepyBa GapaHata hopMa, CO 3a0KpYXyBak:e)

27



HauuH Ha aocTaByBake Ha MHopMaumjara:
a) no nowra

6) TenedoH

B) chakc

@) e-mMaun muhamed.ajvaz1996@gmail.com

A) Apyro-
(ce HaBeayBa 6apaHNOT Ha4uH, CO 3a0KpYXyBaHe)

Baparten Ha uHcopmaumjara:
PervoxanHa Pomcka O6pasoeHa MnaauHcka Acoumjaumja

Kpatoeo 1360 Towo Kykoecku 66, Kpatoso 1360

Emaun: muhamed.ajvaz1996@gmail.com

(MpaeHa noyka: BapatenoT He e [omxeH Aa rv Haeeae w obpasnoxu npuynHUTE 32
GapateTo, Ho Tpeba Aa HaBeae Aeka CTaHysa 360p 3a Gapawe 3a cnoboaeH npuctan Ao
MHbopMaumja Of jaBeH kapakTep).

MecTo: Ckonje
Jatym 18.5.2022
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Peny6anka Cenepra Makeponija AV / Republika e Magedonisé sé Veriut
MunucTepcTBo 3a 06pa3oBaHHe H HayKa Ministria e Arsimit dhe Shkencés

5p.0% 53/%
roguHa

Ckomje,

10 -05- 202

1o
Pernonanna Pomcka O6pa3sosHa Muajuncka Acouujauuja
To BCKH 6




